This study examines whether learners' capacity to use a foreign language (FL) successfully in the global world is developed in the FL classroom in Polish high schools. The article reports results of the quantitative research which aimed at assessing whether and to what extent homogeneous FL classes in Poland are conducive to developing learners' intercultural (IC) sensitivity and competence. The results obtained from the two study samples, namely learners and teachers, are contradictory: In the students' opinion, IC teaching/learning plays a marginal role, whereas the teacher respondents claim they practice IC teaching moderately. Thus, to be able to get a broader picture of IC teaching/learning in Poland the current research should be complemented by a separate qualitative study, that is, lesson observations and interviews with teachers and students. Only then could more valid conclusions be drawn.
In times of globalization and considerable increase in international contacts in all spheres of life, language teaching can no longer focus on the target language (TL), target countries and cultures as territorially defined phenomena. If foreign language (FL) teachers want their learners to become effective, crosscultural communicators, they have to break with the traditional national paradigm and place language teaching in a global, transnational context (Risager, 2007) . Thus, the development at school of intercultural (IC) competence, that is, the ability to change one's knowledge, attitudes and behaviors so as to become open and flexible to other cultures, seems to be unquestionable (Alred & Byram, 2002) . Equally important is the work on students' capability to develop relationships with people from different cultures, negotiate each other's cultural identity, and manage conflicts that cultural differences might cause. Only if students get such IC training, will they be able to execute communication behaviors appropriately and effectively in a variety of cultural contexts (Taylor, 1994) .
However, because of complex, multidimensional and changing nature of culture, as well as its relation with language, what the cultural dimension can entail on a concrete level and how it can be implemented in the FL classroom, is far from self-evident, particularly considering different contexts where English is spoken nowadays (Kramsch, 1998; Kramsch, 2001; McKay, 2002) . We need to reconsider long-established goals of FL teaching accordingly and adopt a more open-ended, intercultural, process-oriented approach. The FL syllabus should aim at helping learners to develop adaptive capacity by incorporating such elements as raising learners' awareness of difference and diversity between representatives of various cultures and engaging them in the process of de-centering, altering their own perspective, teaching desirable personal attitudes to otherness, like empathy and flexibility, developing their ability to mediate, promoting tolerance and benefiting rather than suffering from IC experience (Byram, 1997) .
This article will report on the results of the quantitative research carried out among Polish high school students and teachers in the year 2011. The study aimed at assessing whether and to what degree a monolingual, thus homogeneous FL classroom in Poland is conducive to developing learners' IC sensitivity/competence. The results of the study have been presented separately in two previous articles (Sobkowiak, in press-a, in press-b) . In this paper the findings received from the two research groups will be confronted and discussed. This will give the reader a broader picture of IC teaching/learning in the Polish context.
Intercultural Learning/Teaching in a Polish FL Classroom: Research Study The Rationale and Aims
The impulse for the study came from the author's interest in the IC dimension of FL teaching, perceived as an indispensible fifth skill to be acquired by learners in order to be able to function effectively as citizens of the global world. Individuals who have gone through a largely mono-cultural socialization, which is the case of the majority of students in Poland, have access only to their own cultural worldview, so they are unable to form and experience the difference between their own perception and that of people who are culturally different.
That is what makes IC teaching/learning so important. It is in the FL class that learners should attain the ability to put together (and thus experience) cultural differences by structured, planned action, namely by using appropriate textbooks, other sources and fieldwork.
1 However, as a reviewer for the Ministry of Education of textbooks used in Polish schools, the present author noticed that the IC component still plays a marginal role there. This raised interest in whether IC was developed in FL classrooms in the Polish context, especially since the majority of classes are taught by Polish graduates of FL departments, which makes IC input for students more difficult to get in the classroom.
The author wanted to examine empirically if and to what degree assumptions of IC teaching were being practiced in a FL class in Poland. The research was meant to answer the following questions:
1. Do FL lessons help learners develop IC competence by being a source of IC experience? 2. Do teachers focus learners' attention on the relation between language and culture, and the importance of socio-cultural knowledge in international communication? 3. To what extent do FL classes help learners become aware of cultural differences? Do students learn appropriate strategies which will help them cope with IC encounters? 4. Are "soft skills," namely the open and accepting attitude to otherness, which help in managing cross-cultural interaction, developed in the classroom? 5. Are learners made aware that they themselves are products of enculturation? Are they referred to Polish culture in the classroom or do they practice analyzing foreigners from the Polish culture perspective while looking at themselves through foreigners' eyes? 6. Do textbooks the learners and their teachers use contribute to the development of learners' IC competence? To what extent?
1 Byram (1997, pp. 64-65) claims IC communication can be acquired in the classroom by pedagogically structured experience outside the classroom (fieldwork) and by independent experience. Experience of fieldwork, particularly over a longer term where learners are separated from other learners and teachers, and from their family and friends, provides them with the opportunity to develop attitudes which include an ability to cope with different stages of adaptation, engagement with unfamiliar conventions of behavior and interaction, and an interest in other cultures which is not that of the tourist or business person (Byram 1997, p. 69) . For this reason the respondents were asked about foreign exchange programs in their schools.
The Participants
The first part of the research was conducted on 338 high school students in Pozna , in the spring of 2011 (questionnaires were handed out to 353 students). Stratified, multiple stage sampling was used: 3 high schools were drawn, then 4 classes in each school. Finally, groups (strata) were established. Of the 338 respondents, 48% were men (n = 162) and 52% were women (n = 176).
The second part of the study was carried out among high school teachers in various cities in Poland (Warsaw, Pozna , Wroc aw, Leszno, Koszalin, Lublin) from September 2011 to January 2012. Stratified, multiple stage sampling was also used: a group of high school teachers were drawn at various conferences, seminars and meetings. Finally, groups (strata) were established. Questionnaires were administered to a sample of 489 subjects, who agreed to participate in the study. Data from the final sample of 317 who completed and returned the questionnaires were analyzed, using a standard set of psychometric procedures. Within the sample, 83.91% of respondents were women (n = 266) and 16.09% (n = 51) men.
The sample size used in both parts of the research fulfilled the sample requirement of a threshold of a minimum 300 respondents for scale testing recommended by Nunnally (1994) . The procedures of multiple stage sampling used in the sample selection resulted in the sample being truly representative, thus the findings could be generalized beyond the study group.
Procedures: The Method and Measurement Instrument
A paper and pencil questionnaire in Polish developed by the author was used in the study. The 24-item questionnaire, asking the respondents for their opinions, assessed the FL classroom from an IC perspective. This questionnaire was constructed after a detailed analysis of comprehensive literature on IC teaching/learning; it contained the most important elements of IC teaching (see Appendix A). Scale construction guidelines were followed (DeVellis, 1991) . Students were asked to mark to what extent they agreed with the opinions concerning elements of IC teaching/learning in their classroom. A 5-point Likert scale was used and the following response options were incorporated: 1 -strongly disagree, 2 -disagree, 3 -neutral, 4 -agree, 5 -strongly agree. The participants were not supposed to consult each other while completing the questionnaires.
A pilot test was administered to a sample of 12 students to check clarity of instructions, item clarity, overall time taken to complete the questionnaire and balanced keying (to see if the respondents avoid using extreme response categories). A relatively equal number of extremely positive (5) and negative (1) sentences in the sample proved that the scale had been chosen correctly.
Construct and content validity of the questionnaire was performed. Two experts were asked to participate in the study and review the item pool for clarity, sentence structure and ambiguous meanings. This aided in establishing relevancy of the items to IC teaching/learning, providing also the initial reliability and validity estimates (DeVellis, 1991) . The two experts, PhD holders, were selected based on their demonstrated expertise within the IC field. They were asked to decide independently whether they felt a particular item was important for IC competence development in the FL classroom. The criterion for selecting items into the final version of the questionnaire was that each had to be accepted as important for IC teaching/learning by both experts, who also provided comments on the item's clarity and conciseness. In the process, six items were eliminated from the pool.
In order to analyze the results and perform a reliability analysis, Excel was used to compute descriptive statistics. Internal consistency reliability of the questionnaire was measured for both samples; the scale had Cronbach alpha coefficient of .84 for the learner sample and .91 for the teacher sample, and thus both met the requirement of internal consistency reliability (Crocker & Algina, 1986) .
Results and Discussion
The results obtained from both groups of respondents will be presented simultaneously. This will allow the reader to compare the opinions of both teachers and learners, and consequently will give him/her a more reliable picture of IC teaching in Poland.
Teachers' versus learners' opinions on ICC teaching/learning, As has already been mentioned, the instrument used to assess IC teaching/learning was a 24-item questionnaire. The respondents were asked to grade the questionnaire items from 1 to 5. The findings are presented in Table 1 and Table 2 below. The .05 level of significance was set for all the results, thus the confidence level was 95% (p = .95). The results reveal that the teacher respondents' assessment of IC teaching/learning in Poland is much higher than the learner informants' (M = 3.87 for all the 24 questionnaire items versus M = 2.78; Research question 1). What is more, the results of the teacher sample for each separate questionnaire item are higher than the results of the learner sample. All the differences are statistically significant. The teacher informants' grades for separate questionnaire items range from 3.33 (item 22) to 4.51 (item 20), whereas the learner subjects' grades are much lower and range from 2.04 (item 12) to 4.05 (item 24). Standard deviations for the majority of questionnaire items for teachers are relatively low and dispersion, which is measured by the coefficient of variation, in all the cases but one is below 30%. This indicates that the results are very close to the mean and that the majority of the teachers surveyed were relatively unanimous in their assessment; they agreed that their FL lessons help learners develop IC competence.
2 Furthermore, the mode in the sample is 4 for as many as 21 questionnaire items. Two items score 5 at the rating scale, and only one scores 3.
By contrast, learners' sample results are spread and show a considerable diversity of respondents' opinions. Standard deviations for the majority of questions are high, which means there is a small concentration of the results around the mean value; dispersion in all the cases is higher than 30% and amounts mostly to over 40% (14 items), or even 50% (5 items). There is also a wide scattering of the mode in the learners' sample; as many as six questionnaire items score 1 at the rating scale and only one item scores 5. The score which dominates in the majority of items is 3 (13 items). This might mean that IC teaching/learning differs between schools and teachers, and that in the classroom the vast majority of learners are introduced only to some aspects of interculturality.
Both samples graded Question 24 high; a considerable number of subjects from both research groups admitted that traveling abroad and foreign school exchanges had a strong influence on students' attitudes and behaviors towards representatives of foreign cultures (M = 4.21 and M = 4.05 respectively). Moreover, a great number of learner informants attached the highest value at the rating scale (5) to this item. Coefficient of variation is below 30%, which indicates a large concentration of the results around the mean; most learner respondents graded this item high. In contrast, the teacher sample is not as unanimous in high assessment of this questionnaire item; the dominant value at the rating scale for this item is 3, which means that quite a large number of the respondents do not think that school visits abroad have such a strong influence on developing students' IC competence.
Similarly, both groups of informants also agreed that FL classes do not contribute to strengthening stereotypes and prejudices among students towards foreign cultures (Item 16, M = 4.18 and M = 3.86 respectively). What is more, the highest value at the rating scale (5) dominates in the students' responses and the mean (3.86) is 1.08 higher than the average for all the questionnaire items (2.78).
A large number of teacher respondents agreed that FL education contributes to reducing learners' ethnocentrism (Item 20). The mean for this item (M = 4.51) is 0.64 higher than the average mean for all the 24 questionnaire items (3.87). Furthermore, half of the informants surveyed attached the highest value at the rating scale to this item; the median is 5, which means that half of the sample agreed with it strongly. Contrary to the teachers' assessment, the learner subjects graded this element of IC teaching/learning relatively low (M = 2.46). There is a huge disagreement in the results obtained from both groups; in learners' results the lowest value at the rating scale (1) is dominant, whereas in teachers' results the value of 4 prevails.
A vast majority of the teacher respondents were positive about the second research question (Items 1-5, the mean from 3.50 to 4.12) concerning the attention they pay in the classroom to the relation between language and culture. In their opinions FL class in Poland helps learners to realize cultural connotations of language and make them aware that the lack of knowledge of a foreign culture impedes the ability to communicate. Similarly, FL classes contribute to the learner's knowledge of the target and foreign culture/s. However, the results obtained from the learner sample do not confirm this and show that learners were neutral in this respect; their results ranged from 2.62 to 3.23.
There is also a considerable discrepancy between both research samples concerning the answer to Question 3 (Items 6-9). The teacher informants agreed that FL classes raised their students' awareness of cultural differences. The scores for this part of the questionnaire range from 3.55 (Item 7) to 3.85 (Items 6 and 9) and the dominant value at the rating scale is 4 for all the four questionnaire items. The teacher respondents claimed that they tried to equip students to a moderate degree with appropriate strategies which should help them cope with IC encounters (Item 8, M = 3.62). Contrary to this, the scores for this part of the questionnaire for the learners' sample range from 2.48 (Item 7) to 2.86 (Item 6). A large number of the respondents claimed that in FL class they neither developed the skills that would help them communicate effectively with representatives of the foreign cultures (Item 8), nor did they practice establishing and maintaining contacts with foreigners (Item 9).
Both study samples differ significantly in their assessment of how high schools in Poland prepare learners to manage cross-cultural interactions (Research question 4, Items 10-15). The study results obtained for the teacher population revealed that teachers developed in class learners' "soft skills". The scores of this part of the questionnaire ranged from 3.66 (Item 13) to 4.12 (Item 10). The teachers who were surveyed agreed that they developed in their students openness and tolerance towards foreign nations and cultures, promoted positive attitudes towards them and taught them to perceive the world from different perspectives (Item 10, M = 4.12). They also taught students to disagree with the opinions or attitudes of other people in the way that did not provoke conflicts or excluded cooperation with them (item 15, M = 3.97). Moreover, the subjects declared that they taught how to avoid assessing a situation or a phenomenon emotionally-driven (Item 12, M = 3.88) or how to keep negative emotions under control (Item 11, M = 3.82). However, the learner sample did not assess these questionnaire items positively; in their opinion developing learners' "soft skills" was completely ignored. The scores for this part of the questionnaire were the lowest and very diversified. They ranged from 2.04 to 3.52. A vast majority of the subjects declared that they were not taught how to avoid assessing a situation or a phenomenon emotionally-driven (Item 12, M = 2.04) or how to keep negative emotions under control (Item 11, M = 2.05). In addition to this, both items had the lowest mode at the rating scale (1) and a low value of the median (2).
The majority of the teacher informants were also positive about Research question 5 concerning building learners' awareness of being a product of enculturation (Items 16-21) . The scores in this part of the questionnaire ranged from 3.82 (Item 18) to 4.51 (Item 20) , and were the highest of all the questionnaire item results. In contrast, most of the student informants were either neutral or negative about Research question 5. There was a considerable difference in what the teachers said and the results obtained from the learners in this part of the questionnaire; the scores ranged from 2.16 (Item 19) to 3.86 (Item 16). The mode value for four of the items was the lowest (1), which means that the majority of the respondents expressed strong disagreement. Surprisingly, the respondents thought that the FL class did not help them understand their own culture and identity better (Item 19, M = 2.16 and the lowest mode at the scale (1) and a low median (2)). The majority of the learner subjects were also neutral when asked if they compared in class a spectrum of various foreign cultures with their own (Item 17, M = 3.03).
Both textbooks used in the classroom (Item 22) and FL teachers (Item 23) were assessed moderately well in the IC perspective by teacher respondents (Research question 6) ; the mean values were 3.33 and 3.50 respectively. However, coefficient of variation for Item 22 is high (over 30%), which indicates a considerable diversity of the responses. Both items got a relatively low value of the median (3), which means that half of the obtained responses were lower than 3 at the rating scale. This might mean that some textbooks used in Polish high schools are better than others at teaching student interculturality. Similarly, some teachers teach more interculturally than others. Contrary to this, student respondents assessed both textbooks used in the classroom and FL teachers relatively low in the IC perspective; the mean values were 2.61 and 2.69 respectively. However, coefficient of variation for both items is high (over 40%), which indicates a considerable diversity of the student responses, which might mean that there are schools where IC teaching is implemented by teachers with the textbooks. Furthermore, some teachers might teach FLs interculturally.
Factors fostering ICC teaching/learning. T o get a broader picture of IC teaching in the Polish FL classroom, the next step in the study was to determine what factors, if any, determine the respondents' assessment. The following seven factors were considered to find out whether teacher respondents differentiated the questionnaire results: gender, the years in service, FL taught, the number of FLs known, travelling/not travelling abroad, having experience of living abroad and employment in a school with an/no exchange program. In the case of the learner sample gender, the length of FL education, the number of FLs learned, language proficiency, intensity of FL instruction, participation in a school exchange program and experience of living abroad were analyzed. U-tests were run on the seven determined subpopulations for both research groups. 3 Significant differences were found only in the teacher sample on three measures: the language taught, 4 the number of FL known by the respondents, and travelling/not travelling abroad. The study results revealed that teachers of German focused more on developing learners' IC competence in the classroom than their counterparts teaching English. Moreover, the more FLs a teacher knew, the more s/he got involved in IC teaching. Similarly, the teachers who traveled abroad frequently were also more aware of the need to introduce elements of IC teaching in the classroom (see Appendix B).
The teacher's experience of living abroad and being employed in a school which has a student foreign exchange program are other important factors which facilitate the development of students' IC competence; although the difference for those two subpopulations was not significant, a range of separate items in those categories differed significantly (Items 12 and 9 respectively). Similarly, more significant differences were found on a few separate items for subpopulations determined by gender and years in service. For example, female informants developed students abilities to cope with intercultural encounters more (Items 8 and 9).
More experienced respondents gained higher means in three questionnaire items: they taught not only about history, geography, literature or art of the target language culture/s, but also everyday habits of the inhabitants (Item 5). Furthermore, they assessed textbooks they use from the IC perspective higher (Item 22) and they saw higher correlation between students' visits abroad and their positive attitudes towards foreign countries, cultures and foreigners (Item 24). Quite surprisingly, however, inexperienced subjects fo-cused more than their experienced colleagues on developing skills which help students communicate effectively with foreigners (Item 8).
No significant differences were found in the learner sample on all the seven measures. However, there were significant differences in a few separate items in the subpopulations determined by gender (3 items), the length of FL education (1 item), intensity of FL instruction (12 items) and participation in a school exchange program (2 items) (see Appendix C).
Implications for Future Research
Some limitations of the present study should be addressed because they provide agenda for future research. Firstly, the quantitative investigation has its limitations, namely subjectivity of the questionnaire as the tool to check respondents' assessment. Secondly, to help validate the obtained data, and thereby, eventually, to increase the credibility of their interpretations, the present study should be complemented by a separate, qualitative one, that is, lesson observations, interviews with teachers and learners or different kinds of diaries, journals and logs. Only triangulation by methods and sources will help us further pursue the matter and investigate it thoroughly, and eventually, will give us a reliable answer to the research questions, thus a broader picture of IC teaching/learning in Poland.
Conclusions
The findings of the research are conflicting. Teacher respondents' results demonstrate that FL teachers in Poland feel prepared to foster their students IC competence, but they practice IC teaching in the classroom moderately. Contrary to this, the results obtained from the analysis of learners' data reveal that IC teaching/learning in the Polish educational context plays a minor role and much needs to be done to implement multi-dimensional IC teaching/learning there. It is too soon to generalize the assessment of IC teaching/ learning in Poland on the basis of the data presented in this article; this research should be complemented by research employing other methods and sources. 
